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Abstract 
This study aimed at identifying the effectiveness of a training program in developing emotional intelligence 
among the gifted students in Al-Tafila governorate. The researcher used the qusai approach. The study sample 
consisted of (46) male and female students who were divided into two groups; the experimental group that 
consisted of (32) male and female students to whom the training program was applied and the control group 
which consisted of (32) male and female students. The researcher applied a training program to develop the 
skills of emotional intelligence based on Bar-on model for emotional intelligence: the adult version: (EQ-i: YV) 
as a pre and post-test. The study results showed that there is a statistically significant impact at (α≤0.05) for the 
program in improving the skills of emotional intelligence in favor of the experimental group. The study results 
also showed that there are no statistically significant differences between the mean scores of the experimental 
group individuals in the post-test attributed to gender and academic level.  
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1. Introduction: 
Emotional intelligence is considered as one of the intelligences that contribute to achieving success and 
increasing the ability to solve problems. This type of intelligence enables the individual to deal with stressors 
calmly and cleverly. Developing emotional intelligence is also considered as a method for achieving the best 
performance levels that are based on self-control, desire, and persistence. Emotional intelligence is divided into 
main categories, including the individual's treatment with himself, with others, with stressors, and with the 
general situations. 
The decrease in the levels of emotional intelligence could be attributed to the lack of the individual's 
awareness related to coping with and managing the emotional states that may encounter him/ her or others which, 
in turn, reduces the individual's ability to make the right decision and that has negative consequences later 
( Momani, 2015).  
Bar-On theory describes emotional intelligence as a set of social and emotional skills that affect the 
individual's intelligence. Bar-On model for emotional intelligence includes five main dimensions; these are: the 
personal dimension (the individual's relationship with himself), the social dimension (the individual's 
relationship with others), adaptation, stress management, and the overall mood. Each one of these dimensions 
consists of sub-dimensions relating to the individuals' abilities and skills (Bar-On, 2000). 
The importance of emotional intelligence lies in its ability to help the individual control his/ her feelings 
(Punia & Sangwan, 2011), the ability to make decisions and professional adaptation (Brown & George & 
Smith.2003) as well as increasing productivity and satisfying customers (Mayer, Fletcher & Parker, 2004). 
The emotionally intelligent people who work well with others are appreciated and respected since they 
promote and activate the emotional intelligence for the organizations, they work in. Emotional intelligence could 
be seen as an indicator of professional success (Tucker and Myers, 2005) as well as the ability of problem-
solving and adaptation (Bastian). The academic achievement could also be predicted, as the students with high 
emotional intelligence are academically high achieving (Parker et al, 2005). Emotional intelligence correlates 
positively with life satisfaction and the quality of social relationships with others ( Mayer, 2001; Austin, E., 
Saklofsk, D., &Egan, V, 2005). Also, women with high emotional intelligence have more ability to solve social 
and family problems; they manage their home affairs well and stay longer in their marital relationship (Reshmi, 
2006).     
Given these positive effects relating to having emotional intelligence characteristics, researchers tended to 
design emotional intelligence programs in the classrooms in order to improve the social, psychological, 
behavioral and academic achievement of the students (Al-Omran, 2006). 
Goleman confirmed that emotional intelligence can be taught at any time and that the earlier it is taught, the 
easier it will be learned. Emotional intelligence changes over the years and it could be developed using training 
programs as well as interventions. Training related to the skills of emotional intelligence adds a new and 
important feature to the individual's life and education; it prepares the individual in order to cope well with the 
environmental requirements and increases his/ her success in practical life (Al-Gharaibeh, 2011). 
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Goleman (1996) suggested that emotional intelligence is as important as the cognitive abilities and 
intelligence in terms of determining the life paths; it refers to the way through which the individual controls his/ 
her feeling. 
There are different perspectives among those interested in talent and emotional intelligence, where some 
researchers suggest that those with higher emotional intelligence have more ability to challenge the problems 
they encounter, such as depression, fear and taking responsibility, while others suggest that many gifted students 
are at risk of having personal problems. 
Block (1995) suggested that the high-achieving students with low emotional intelligence are characterized 
by different traits, such as self-confidence, high mental abilities, high productivity, and fluent expression; 
however, this category has drawbacks related to making social relationships and maintaining them as well as 
difficulty in expressing feelings (Al-Owaidi, 2009).  
It seems that some gifted and high-achieving students usually face social and emotional challenges due to 
the contradiction between their advanced cognitive abilities and being exposed to social and psychological 
problems (Fiedler, 1993; Morelock, 1992; Silverman, 1993). It is thought that the asynchronous development 
occurs when the somatic, cognitive and emotional development of the child is non-equivalent or unparallel. 
(Fiedler, 1993) suggests that many gifted students may develop social and psychological problems due to this 
contradiction and could be highly exposed to social and psychological difficulties within the school environment. 
Several studies found that the social and psychological difficulties faced by the gifted students continue up 
to adult age and don't change over time. These difficulties include self-esteem, perfectionism, achievement, 
difficulties in relationships with peers, difficulties in functional development, socially insufficient behaviors, 
behavioral problems as well as mal-adaptation at school (Schwean & et al. 2006). 
The programs devoted to gifted children focus on enriching the educational opportunities in all the 
academic fields with little concentration on the social and emotional needs of those children. (Moon, 2002) 
suggested that even though the gifted students take advantage of the academic curricula that form a challenge, 
they also need help concerning relationship with peers, social and emotional adaptation, as well as managing 
stress and anxiety. We should understand the impact of these characteristics on them in order to meet their social 
and emotional needs. Neihart, Reis, Robinson, and Moon (2002) suggested that the problems related to social 
alienation, rejecting peers and isolation experienced by the gifted students are due to the community response 
towards them, not for their cognitive exception. The researchers suggested that children should be classified at 
school based on their abilities, interests, and values instead of age. 
 
1.1 Literature Review: 
Many studies were conducted about emotional intelligence and gifted students as follows: 
Al-Sha'er (2017) conducted a study which aimed at detecting emotional intelligence among the children of 
excellence and talent schools attached to the ministry of education in the state of Al-Khartoum and its 
relationship with some variables. The researcher used a descriptive approach. The study population consisted of 
(136) male and female students. The researcher used the questionnaire that was prepared by the researcher as 
well as the scale of emotional intelligence. The study results showed that the students of the gifted schools are 
characterized by a high level of emotional intelligence and that there is a statistically significant correlation 
relationship between emotional intelligence and academic achievement in mathematics. The study results 
showed that there are no statistically significant differences among the children of gifted schools due to the 
variable of gender or age.  
Al-Nawasreh (2016) conducted a study which aimed at identifying the level of emotional intelligence 
among a sample of gifted and non-gifted students in the schools of Ajloun governorate in Jordan. The researcher 
used the test of emotional intelligence which was developed based on Bar On theory. The study sample consisted 
of (100) gifted students as well as (172) non-gifted students who were chosen using the randomly stratified way 
from the upper basic and secondary grades. The study results showed that the level of emotional intelligence 
among the gifted and non-gifted students was high and that there are statistically significant differences at 
(α≤0.05 ) regarding the scores of the total emotional intelligence and its dimensions between the gifted and non-
gifted students due to the variable of gender (male and female) . The results revealed that there is a positive 
correlation relationship in the level of total emotional intelligence and its dimensions between the gifted students 
and the non-gifted students as well as academic achievement. 
Al-Momani ( 2015)conducted a study which aimed at identifying the level of emotional intelligence among 
the gifted students ( academically achieving )in the secondary stage  In the governorate of Ajloun as well as 
identifying the degree of differences in the dimensions of emotional intelligence among the gifted and non-gifted 
students in the secondary stage in the governorate of Ajloun. The study population consisted of all the female 
students in the tenth, eleventh and twelfth grades; (20) students of the tenth grade, (20) students in the eleventh 
grade and (61) students in the twelfth grade. The researcher also developed an instrument for measuring the 
dimensions of emotional intelligence among the gifted and non-gifted students in the secondary stage. The 
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results showed that there are statistically significant differences attributed to the variable of grade in all the study 
domains except for the domain of (employing emotional to facilitate thinking). The results also revealed that the 
mean scores achieved by the gifted students regarding all the dimensions of emotional intelligence scale and the 
total degree were higher than the mean scores achieved by the non-gifted students. 
Yassin and Mehrdad (2014) conducted a study which aimed at comparing emotional intelligence and the 
sense of humor among the gifted and non-gifted students in the city of Krag in Iran. The researcher used the 
prescriptive analytical approach. The study sample consisted of (12) gifted students and (12) non-gifted students 
selected from a secondary school. The researcher applied Schot's scale for emotional intelligence and Paul 'scale 
for the sense of humor . The study results showed that there are statistically significant differences between 
emotional intelligence and the sense of humor in favor of gifted students.  
Al-Owaidi (2009) conducted a study which aimed at comparing the performance of the gifted and non-
gifted students with learning disabilities regarding the dimensions of emotional intelligence for Bar-On scale for 
emotional intelligence in its Jordanian version. The study sample consisted of   )1456( male and female students, 
with (620) non-gifted students and (504) gifted students and (332) with learning disabilities . The study scale that 
consisted of (60) items was applied to the study sample. The results related to discriminative validity revealed 
that the scores of the gifted students were the highest in terms of the sub-dimensions and the total degree of the 
scale. The results also showed that the gifted students performed better than the two other groups regarding the 
substitution dimensions and the total degree of the scale. 
Al-Malli (2009) conducted a study which aimed at identifying the differences between the gifted students 
and the non-gifted students in the dimensions of emotional intelligence. The study sample consisted of (246) 
male and female students, with (85) gifted students (59 males and 26 females) who were chosen from the first 
secondary grade at the gifted students' schools in Damascus, in addition to (161) non-gifted male and female 
students with (101) males and (60) females, who were chosen randomly from the first secondary grade. The 
researcher used Bar-On scale developed for the young after verifying its validity and reliability. The study results 
showed that there are statistically significant differences at (0.05) between the mean scores of the gifted students' 
responses and the non-gifted students responses in all the dimensions in favor of the gifted students except for 
the dimensions of stress management, while the results showed that there are no statistically significant 
differences at  )0.05 ( between the mean scores of the male and female students either gifted or non-gifted in all 
the dimensions as well. 
Al-Gharaibeh, (2011) conducted a study which aimed at identifying the level of emotional intelligence 
among a sample of gifted and non-gifted students in the city of Al-Qaseem. The researcher applied the test of 
emotional intelligence developed by Othman and Rizq (2001) to a sample that consisted of (144) male and 
female students, with (72) gifted and (72) non-gifted students from the students of the middle stage. The results 
showed that the level of emotional intelligence among the gifted students was high, while the level of emotional 
intelligence among the non-gifted students was medium. The results also revealed that there are statistically 
significant differences in the level of emotional intelligence between the gifted and non-gifted students in favor 
of gifted students. 
Nokelainen & Tirri (2007) , conducted a study which aimed at comparing a sample that consisted of gifted 
students from the seventh, eighth and ninth grades will regard to moral sensitivity and emotional intelligence. 
After applying the scale of moral sensitivity and the scale of emotional intelligence and analyzing the overall 
data, the study results showed that the gifted students are more morally sensitive and more emotionally 
intelligent than the non-gifted students.  
Al-Samerai (2005) conducted a study which aimed at investigating mental superiority among gifted 
students in Al-Yobeel Schools according to the variables of gender and age. The study sample consisted of (83) 
students from the preparatory stage (44 males and 39 females). The researcher used the emotional intelligence 
scale developed by Margret Sheban. The study results showed that there is a positive correlation relationship 
between mental superiority and emotional intelligence with a correlation relationship related to age; i.e. as the 
individual grows up, his/ her emotional intelligence increases, while there are no differences between males and 
females in emotional intelligence.  
Aalsma & Woitaszewski (2004) conducted a study on a sample of (39 male and female gifted students 
whose IQ reaches (129) and their age ranges between (15-18) years old in the first and second secondary classes 
and compared them with a sample of (39) male and female non-gifted students in order to identify the nature of 
the relationship between emotional intelligence, academic achievement and social success. The study results 
showed that there is a statistically significant positive relationship between emotional intelligence and academic 
achievement among gifted and non-gifted students. The results also showed that emotional intelligence predicts 
academic achievement among students. When comparing the sample of gifted students with a sample of non-
gifted students, it was evident that the correlation coefficient between emotional intelligence and academic 
achievement among the gifted students higher than that of the non-gifted students.   
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1.2 Problem Statement: 
The study problem relates to the researcher's notice that there is a lack in the level of emotional intelligence 
among students based on his meetings and conversation with the students and their teachers. This lack is in the 
level of skills results in students' mal-adaptation with themselves and their community. The researcher also 
noticed that schools lack the programs that aim at developing the skills of emotional intelligence among students. 
Hence, there was a need to develop the skills of emotional intelligence among students by promoting the skills of 
emotional intelligence among gifted students to face the study problem. The study problem lies in answering the 
following questions: 
1- Are there statistically significant differences at (α≤0.05) regarding the mean scores of emotional intelligence 
between the individuals of the experimental and control group on the post-test due to the training program? 
2- Are there statistically significant differences at (α≤0.05) regarding the mean scores of emotional intelligence 
between the individuals of the experimental and control group on the post-test due to gender?  
3- Are there statistically significant differences at (α≤0.05) regarding the mean scores of emotional intelligence 
between the individuals of the experimental and control group on the post-test due to the academic grade level? 
 
1.3 Study objectives:  
This study aims to: 
- Exploring the effectiveness of the training program in developing emotional intelligence among the gifted 
students in Al-Tafila governorate. 
- Detecting whether there are statistically significant differences in the responses of the study sample individuals 
according to the study variables. 
 
1.4 The study importance: 
It is expected that the current study would be beneficial for: 
- Teachers in teaching the skills of emotional intelligence to students as well as encouraging them to use these 
skills. 
- The personnel concerned in the ministry of education in designing and developing the educational programs 
that focus on the skills of developing emotional intelligence. 
- The students of postgraduate studies in conducting similar researches and studies.  
 
1.5 The study limits: 
The study limits are limited to: 
The human limits : a sample of the academically-achieving and gifted students in the seventh, ninth grades 
joining the specially-designed programs (king Abdullah Schools for excellence). 
The spatial limits: The directorate of Education in Al-Tafila governorate. 
The temporal limits: The first semester of the academic year 2018/ 2019. 
 
1.6 The study terminology: 
1.6.1 Emotional intelligence program:  
it is a program that is designed based on Bar On model (Bar-On, 2000) in emotional intelligence to develop the 
skills of emotional intelligence among the gifted students. It included five components: The internet personality, 
the relationships between individuals, adjustment components, stress management, and the components of the 
general mood. 
1.6.2 Emotional intelligence:  
(Bar On, 2006) defined it as a set of emotional and social skills that affect the total abilities of the individual in 
order to adjustments with the surrounding environmental situations. 
It is procedurally defined as the score that the individual obtains on the scale of emotional intelligence developed 
by (Al-Owaidi, 2011). 
1.6.3 The gifted students:  
Marland, referred to in (Al-Kanani,2011) defined it as the individuals who are determined by professionally-
qualified others as individuals with prominent features in one or domain of the human behavior domains, which 
makes them able to achieve a high level of performance. 
It is procedurally defined as the students studying in the schools of excellence, who were accepted in these 
schools based on obtaining high accumulation average in the sixth and seventh grades, in addition to passing the 
test of cognitive abilities allocated by the ministry of education. 
 
2. Methodology: 
The researcher used the qusai approach in designing two groups; the experimental group and the control group . 
The experimental group studied using the training program (emotional intelligence), while the control group was 
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taught using the usual way of teaching. The study will employ the Pretest-Posttest Control Group Design. The 
study design could be expressed as follows: 
- The experimental group: random assignment- pre-measurement – processing – post measurement. 
- The control group: random assignment- pre-measurement – no processing – post measurement. 
By Using symbols:  
experimental group O2 × O1 
control group O2 - O1 
 
2.1 The study population:  
The study population consisted of all the academically achieving and gifted students in the schools of King 
Abdullah the second for excellence in Al-Tafila governorate enrolled for the first semester of the academic year 
2018/ 2019, with a total of (172) male and female students. 
 
2.2 The study sample:  
The study sample consisted of (64) male and female students from the seventh and ninth grades from King 
Abdullah the second school for excellence, who were distributed to two groups; the experimental group which 
consisted of (32) male and female students and studied using the emotional intelligence program, and the control 
group which also consisted of (32) male and female students and was taught using the usual way of teaching. 
The school was chosen intentionally since it is the only one devoted to teaching the high-achieving and gifted 
students in Al-Tafila governorate during the second semester of the academic year 2017/ 2018. 
Table 1. The distribution of the sample individuals 
Grade  Experimental  Control  
Males  Females  Males  Females  
Seventh  9 8 9 7 
Ninth  8 7 9 7 
Total  17 15 18 14 
32 32 
The table shows the distribution of the study sample, where the number of males’ students in the 
experimental group is (17), while the number of females’ students is (15). For the control group; the number of 
males’ students is (18), while the number of females’ students is (14).  The total of Seventh-grade students in the 
experimental group is (17) while the total in the control group is (16) students. In the ninth grade; the total 
number of students in the experimental group is (15) and in the control group is (16) students. 
 
2.3 Instrument:  
The researcher used the following Instrument: 
2.3.1 The Jordanian version of Bar-On scale: the young version for emotional intelligence (Al-Owaidi and Al-
Rousan, 2013): (Emotional Quotient Inventory: Youth Version YV). It consists of (60) items to assess the 
emotional intelligence among the individuals (7-18) years old.  The scale consists of a number of items, where 
each item includes a short sentence to which the respondent responds through four choices and the scale is 
applied within (15-30) minutes. The scale measures six dimensions: social ability, personal ability, adaptation, 
positive impression, stress management, and overall mood. The significance of the validity, reliability as well as 
the performance criteria were available in the original image.  
The validity of the scale: the indicators of the scale validity were identified by the internal consistency validity, 
with correlation coefficients that ranged between (0.28-0.72) for the sub-dimensions of the scale. 
The reliability of the scale: the reliability of the study scale was detected by reapplying the scale. The reliability 
values were high and ranged between (0.77-0.89). The significance of the scale reliability was verified using the 
internal consistency via Cronbach alpha, where the reliability value was (0.90). 
2.3.2 The training program: 
The training program was designed for the purposes of this research according to the principles of (Bar-On, 
2000), which included the domains of (internal personality, relationships between individuals, adaptation, stress 
management, and overall mood). The program consisted of five components and lasted for (15) training sessions. 
 
2.4 The groups' equivalence:  
The equivalence of the groups was verified using the t-test for the independent samples of the study sample 
individuals in the experimental and control groups in the pretest using the scale of emotional intelligence. Table 
(2) illustrates the results: 
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Table 2. T-test results for the independent samples to identify the differences between the experimental and 
control groups in the pre-test using the scale of emotional intelligence 
Variable  Group Number Means Standard 
deviations 
Degree of 
freedom 
T- 
value 
Sig 
level 
emotional 
intelligence 
Control 32 137.25 20.11 28 
-.549 
0.585 
Experimental  32 139.87 18.11 
The results in table (2) shows that there are no statistically significant differences at (α≤0.05) between the 
mean scores of the experimental and control groups in the pre-test, where the calculated t-values were (-.549) 
with a significance level of (0.585), indicating that there is an equivalence between the experimental and control 
groups for the scale of emotional intelligence. 
 
2.5 The study variables: 
This is a qusai study, and the study variables can be classified as follows: 
a. The independent variables: the training program (emotional intelligence program), gender (male, female), 
grade level (seventh, ninth). 
b. The dependent variables: (the skills of emotional intelligence). 
 
3. The study results: 
Here is a display of the study results and answers for the study questions: 
 
3.1 First: the results related to the first question and their discussion: Are there statistically significant 
differences at (α≤0.05) regarding the mean scores of emotional intelligences between the individuals of the 
experimental and control group on the post-test due to the training program?. 
In order to answer the first question, t-test for independent samples was used with the individuals of the study 
samples of the two groups in the post-test. Table (3) shows the results. 
Table 3. The results of t-test for the independent samples to identify the significance of differences between the 
experimental and control group on the post-test using the scale of emotional intelligence 
Variable  Group Number Means Standard 
deviations 
Degree of 
freedom 
T- value Sig 
level 
emotional 
intelligence 
Control 32 143.69 18.26 62 
-11.678 
0.000 
Experimental  32 193.78 15.97 
The results in table (3) shows that there are statistically significant differences at (α≤0.05) between the 
mean scores of the experimental and control groups in the post-test, where the calculated t-values were (-11.678) 
with a significance level of (0.000) in favor of the experimental group. Where the mean on the post-test is 
(193.78) and standard deviation is (15.97) compared with the control group which shows the mean on the post-
test (143.69) and standard deviation )18.26 ( . 
This finding shows that we can improve the skills of emotional intelligence (feeling management, self-
awareness, organizing emotions, improving mood, empathy and communication skill) by the training and 
practice related to these skills, with their implications of accepting self and others and their impact in enhancing 
self-confidence. The researcher attributes the preference of the experimental group to the strategies, methods, 
and activities used in the program, such as the skill of feeling management which focused on controlling the 
negative emotions and converting them into positive ones as well as practicing life activities effectively in 
addition to the skill of constructive communication with others. The discussion and conversation also contributed 
to mastering these skills and using them in daily life activities as well as controlling emotions; this was evident 
in the post measurement. 
The results of this study matched with (Yassini. & Mehrdad, 2014), which found that there are statistically 
significant differences between emotional intelligence for the gifted and non-gifted students in favor of the gifted 
ones and (Al-Owaidi, 2009), where the results showed that the gifted students demonstrated higher performance 
in comparison with the non-gifted and those with disabilities with regard to the sub-dimensions and the total 
degree for Bar-On scale for emotional intelligence in its Jordanian version. The results also match with (Al-Mali, 
2009) which revealed that there are statistically significant differences between the mean responses of the high-
achieving students and non-gifted students in all the dimensions of bar-On scale in favor of the high-achieving 
students except for the dimension of stress management.  
The results also agreed with (Al-Gharaibeh, 2011) which showed that there are statistically significant 
differences in the level of emotional intelligence between the gifted and non-gifted students in favor of the gifted 
students. The results agreed with (Nokelainen & Tirri, 2007) which showed that the gifted students are more 
emotionally intelligent in comparison with the non-gifted ones. The results also agree with (Aalsma & 
Woitaszewski, 2004) which showed that the correlation coefficient between emotional intelligence and academic 
achievement among the gifted students is higher compared with the non-gifted students. 
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3.2 Second: Are there statistically significant differences at (α≤0.05) regarding the mean scores of emotional 
intelligence between the individuals of the experimental and control group on the post-test due to gender? 
In order to answer the second question, t-test for independent samples was used to identify the significance of the 
differences among the individuals of the experimental group in the post-test on the scale of emotional 
intelligence according to gender. Table (4) shows the results. 
Table 4. The results of t-test for independent samples to identify the significance of the differences among the 
individuals of the experimental group in the post-test on the scale of emotional intelligence according to gender 
Gender  Number Means Standard 
deviations 
Degree of 
freedom 
T- value Sig 
level 
Male  17 196.00 15.07 30 
.8320 0.412 
Female   15 191.27 17.11 
The results in table (4) shows that there are no statistically significant differences at (α≤0.05) between the 
mean scores of the experimental in the post-test due to gender, where the calculated t-values were (.8320) with a 
significance level of (0.412). It is not statistically significant at the significance level (α ≤ 0.05). 
The reason why there are no statistically significant differences between the mean scores of the 
experimental in the post-test due to gender is that the sample individuals came from similar economic, social and 
cultural backgrounds, and they were also exposed to similar educational experiences. Therefore, all the students 
are expected to acquire the skills from the program regardless of their gender. Moreover, emotional intelligence 
is an acquired behavior; therefore, it develops the social and emotional abilities among individuals regardless of 
their gender. 
This finding match with ( Al-Nawasreh, 2017) which showed that there are no statistically significant 
differences in the scores of total emotional intelligence and its dimensions among the students (gifted and non-
gifted) according to the variable of gender, and with the study conducted by (Al-Sha'er, 2017) which showed that 
there are no statistically significant differences among the gifted children due to gender. The results also agree 
with (Al-Mali, 2009) which revealed that there are no statistically significant differences between the mean 
scores of the male and female gifted and non-gifted students regarding the scale of (Bar-On) developed for the 
young. The results also matched with (Al-Samerai, 2005) which revealed that there are no statistically significant 
differences between males and females in emotional intelligence.  
 
3.3 Third: Are there statistically significant differences at (α≤0.05) regarding the mean scores of emotional 
intelligence between the individuals of the experimental and control group on the post-test due to the academic 
grade level?. 
In order to answer the third question, t-test for independent samples was used to identify the significance of 
the differences among the individuals of the experimental group in the post-test on the scale of emotional 
intelligence according to the grade level. Table (5) shows the results. 
Table 5. The results of t-test for independent samples to identify the significance of the differences among 
the individuals of the experimental group in the post-test on the scale of emotional intelligence according to the 
grade level 
Grade   Number Means Standard deviations Degree of freedom T- value Sig 
level 
Seventh   17 197.12 16.75 30 
1.270 0.214 
Ninth    15 190.00 14.69 
The results in table (5) shows that there are no statistically significant differences at (α≤0.05) between the 
mean scores of the experimental in the post-test due to the grade level, where the calculated t-values were (1.270) 
with a significance level of (0.214). It is not statistically significant at the significance level (α ≤ 0.05). 
This could be attributed to students' participation in all the enrichment activities, and the ages of the 
students in this study range between (13-15) years old, which match with the seventh and ninth grades within the 
early stage of adolescence. it is noted that the ages are approximate and usually pass through the same stages of 
social and emotional development. This could also account for the lack of variation in emotional intelligence 
between the students since they experience similar emotional experiences, especially, with a sample that 
represents an elite group of students during an age category that doesn't demonstrate the differences between 
them well. This finding agrees with the study conducted by (Al-Sha'er, 2017) which showed that there are no 
statistically significant differences due to the variable of age, while it contradicts with( Al-Nawasreh, 2017) 
which showed that there are statistically significant differences in the scores of total emotional intelligence and 
its dimensions among the students (gifted and non-gifted) according to the variable of grade in favor of the 
seventh grade. This result also contradicts with (Al-Momani, 2015) which showed that there are statistically 
significant differences due to the variable of grade except for the domain of (employing emotions to facilitate 
thinking). (Al-Samerai, 2005) found that there is a positive relationship between mental superiority and 
emotional intelligence, with a correlation relationship with age; i.e. the level of emotional intelligence increases 
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as age increase. 
 
4. Conclusion 
This study was conducted to discover the effectiveness of a training program in developing emotional 
intelligence among the gifted students in Al-Tafila governorate. The results revealed that there is a statistically 
significant impact for the program of EQ-i: YV in improving the skills of emotional intelligence in favor of the 
experimental group. In addition, they showed that there are no statistically significant differences between the 
mean scores of the experimental group individuals in the post-test attributed to gender and academic level. 
According to those results, the researcher suggested several recommendations. First, using the training program 
prepared by the specialists to develop emotional intelligence among the gifted students. Second, qualifying the 
teachers of gifted students by preparing specialized courses and programs in the skills of emotional intelligence 
and the methods of teaching them to gifted students. Finally, conducting further researches about developing 
emotional intelligence among other categories of students from different educational stages. 
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